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PART | - ELIGIBILITY CERTIFICATION 125Dz

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 125Dz

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 2 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
4 Total schools in district

2. District per-pupil expenditure: 970¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtn at this schoc 12

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0
K 13 10 23 7 0 0 0
1 13 6 19 8 0 0 0
2 5 7 12 9 0 0 0
3 8 5 13 10 0 0 0
4 8 7 15 11 0 0 0
5 9 8 17 12 0 0 0
Total in Applying School: 99



12SD2

6. Racial/ethnic composition of the schc 14 % American Indian or Alaska Native

0 % Asian

1 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other Paicifislande

85 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 5%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 1
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 4
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.05
divided by total students in row (4).

(6) Amount in row (5) multiplied by 100. 5

5

101

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12SD2

9. Percent of students eligible for free/reduced-priceals: 31%
Total number of students who qualify: 31

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 9

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

0 Emotional Disturbance 3 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 6 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 2 6
Paraprofessionals 1 3
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 0 8
Total number 10 17

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 171




12SD2

13. Show dailystudent attendance rates. Only high schools nesdpioly yearly graduation rat

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 95% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 125Dz

Wall Elementary School is located in the communpityVall, South Dakota. Wall Elementary School
serves 99 students in grades K-5. Of the 113 stad@#% of the students are White, 14% are Native
American, and 1% is African-American. The povesdteris currently at 42%. Wall is located in western
South Dakota and is approximately 50 miles ea&agfid City, the nearest “large city” (population
greater than 60,000). The community of Wall haggproximate population of 820 people. Ranching and
tourism provide most of the employment in the comityu By most standards, Wall would be considered
a rural community.

The Mission Statement of the Wall School Distritt%is to empower all students to fully developithe
potential to succeed in an ever-changing worldtiHermore, according to the No Child Left Behind Act
all students must achieve at the Advanced or Reofidevels on challenging state academic standards
and achievement by 2014. The Elementary Staff \mdi¢hat 100% of the children meeting the academic
standards means 100% and will do everything passibhelp them meet that target.

The success of Wall Elementary School is the reduttany factors. First, the students in the distire
blessed to have parents and community members sgheeay supportive of the school and their
children. Additionally, the district employs teacheparaprofessionals, office staff, kitchen staff,
custodial staff, administration, and school boahbwll care for the students very much and work
tirelessly to meet their needs. Additionally, thstrict has received excellent guidance and staff
development from the SD Department of Educatiotie Tistaff in Pierre, Rapid City TIE (Technology
and Innovation in Education), Jackson Consultimgl, llichelle Mehlberg and Erica Weeks (from the
South Dakota Reading First Initiative).

Wall Elementary puts an intense focus on readisguistion. Beginning in the fall of 2008, our stgon
emphasis on reading instruction centered on siwaity based reading research. During reading
instruction, the lessons focus on phonemic awasgpé®nics, fluency, comprehension, and
vocabulary. This approach has worked for us as gaahthere are a large number of students who
achieve at the proficient and advanced levels erSbuth Dakota State Test of Educational Progi2ss (
STEP).

According to D-STEP results, math achievement ramaiell above the confidence interval level. Our
instruction is a mix of Cognitively Guided Instrimt and the “traditional” method of math

instruction. We continue to evaluate our mathersatistruction, and through regular assessments and
team meetings we make adjustments to meet the néatistudents.

To meet the needs of all students, several thiagshappen within the school day. First and most
important, it is not uncommon for staff membersdoer each other’s duties so that a parent meeting
be scheduled or carried out. The staff regularihexges ideas as they pass in the hall or heheito t
vehicles at the end of the day. They also keegfantwe line of communication open with the schisol
principal and the superintendent. Furthermore\Wadl Elementary staff conducts regular team (odgra
level) meetings to review student achievementadalireg and math. During these meetings, all staffgT
I, SPED, Paraprofessionals, Principal) assignedoi with students in that grade are involved viitis
process. When applicable, the team develops arvamton plan that focuses on individual student
needs. The creative approach to addressing studeetss has been a learning process for everyane, b
it has resulted in the Wall Elementary School beewmpgnized as a Distinguished School by the South
Dakota Department of Education for seven straiglarry (2005-2011 inclusively) and the Elementary
School’s selection as a 2011 National Title | Digtiished School.



Wall Elementary is in the second year of Dakotar&tter. This program helps our students develop
positive relationships with each other and witheatharound them. Each month the district addresses
new character trait that is selected by the stwiaehool staff, and community. During the month,
students learn the definition of the focused t@ail how they can demonstrate that trait outsidbeof
classroom. Since beginning Dakota Character, thaben of student behavior incidents has decreased
while the achievement has slightly increased.

Technology in the Wall School District is anoth&pag point. Every elementary classroom has an
interactive white board, every teacher has hister laptop computer, and the student to computer ra
(in the Elementary School) is about 1.5 studentspmputer. Furthermore, the district is a one4te-o
laptop school in grades 6-12. Because of the langeunt of technology in the district, the staff beleen
part in numerous in-service training activities cemtrating on integrating technology in the
classroom. These experiences have allowed thetstaffdress literacy not only in reading and
mathematics, but also in the content areas.



PART IV - INDICATORS OF ACADEMIC SUCCESS 125Dz

1. Assessment Results;

A. Each spring the Wall School District administéne Dakota Standard Test of Educational Progress
(D-STEP) in grades 3-8 and 11. The students asssad in Reading and Mathematics in all grades and
in Science in grades 5, 8, and 11. The D-STEP meastudents’ mastery against the South Dakota Stat
Content Standards. The students’ cut scores deterome of four proficiency levels; Advanced,
Proficient, Basic, and Below Basic.

According to the South Dakota Department of Edecata student performing at the advanced level
exceeds expectations for that grade level andiéstalperform the content standards for the grade a
high level of difficulty, complexity, or fluency lyend that specified by the grade-level standards. A
student performing at the proficient level meetgextations for that grade level and is able toquerf
the content standards for the grade at the lewveifiiéulty, complexity, or fluency specified bye¢hgrade-
level standards. A student performing at the blasiel performs below expectations for that gradelle
and is able to perform some of the content starsdardthe grade below the level of difficulty,
complexity, or fluency specified by the grade-lestlindards. Finally, a student performing at tHevbe
basic level is unable to perform the content stedslfor the grade level (therefore, no descripison
given by the SD DOE).

Because Wall Elementary School believes 100% @f&thdents scoring proficient and advanced) means
100%, the Wall Elementary staff is determined teehall students to score at the proficient and/or
advanced level in reading, math and science.

B. According tohttp://doe.sd.gov/reportcard/index.asjiall Elementary School’s subgroups are
limited to White, Economically Disadvantaged, Malel Female. The data listed includes Reading and
Mathematics for all grades 3-5. The average pemfestudents scoring at the proficient and advanced
levels is above 90% in both reading and math.

Because the 2007 third grade class scored belo®O%temark in national reading achievement, Wall
Elementary took part in the South Dakota Readimgt Fitiative. Reading proficiency has gone up
significantly during the last two years and in thif the past 5 years students scoring in the geoii

and advanced levels have been 95% or higher. The &8d 2011 results show there is a large perdent o
students scoring at the advanced level. After thieaes of focusing on reading instruction based on
Scientifically Based Reading Research, in 2011, 62%e third graders scored advanced and 38%eof th
third graders were proficient (100% proficient amtyanced). In reading, the boys’ and girls’ pre&fiay
rates were comparable to the “All Students” catggBmce the staff has begun team meetings, the
achievement gap has decreased in reading withStillents” and economically disadvantaged students.

Math achievement has remained consistent duringakefive years. The biggest discrepancy is found
with the results of the economically disadvantadéaly that the staff has discovered that such a
discrepancy exists, we have found success addgessiding needs for each student in team meetings.
We have also begun addressing individual studesdséor mathematics at team meetings. These
activities have closed the achievement gap 10 ptage points between 2010 and 2011.

Each fall Wall Elementary School conducts a dati@at during in-service prior to the start of ticsbcol
year and again the second month of school. Duhage data retreats the staff analyzes each stadent’
results (fromhttps://solutions1.emetric.net/sdsfemhaking note of which standards are in need of
additional attention. The staff consults their muum maps and maps of corresponding grade leants,




previous lesson plans to determine if the standduatsneed attention were covered the previous geir
instruction on that standard needs to be adjustdtbaassessed differently.

The staff uses several methods to monitor studdmé@ement in reading and mathematics. In readiag t
students are progress monitored regularly througth@uschool year. The school employs the Dynamic
Indicators of Basic Early Literacy Skills (DIBEL&ssessment. Students who are considered to be
strategic or intensive in their reading achievenagatprogress monitored more frequently than tiadse
are labeled as benchmahk.addition to DIBELS, the staff tracks studentgmess through theme tests,
weekly skills tests, the Dakota Assessment of Gartandards, and Accelerated Reading. In math,
students’ progress is monitored using chapter,tdaily assignments, classroom observations, th®@aa
Assessment of Content Standards, K-TEA, and AcaildrMath. The results of these assessments are
what drive the staff discussions during the regtdam meetings.

2. Using Assessment Results:

The Wall Elementary staff believes that studenesssients are similar to a thermometer in the dsctor
office. Like a thermometer, administering, scoramgl reviewing student assessments are an inidltst
determine if there is reason for concern. Oncesth# determines that there is a problem we expiwre
see where it may exist. We develop and carry qudua of action. This action includes, but is notited

to determining the extent of the needs to plarf d&felopment, evaluate school curriculum, and/or
planning interventions for individuals and/or sngibups.

Each year the Wall School District developed thstriit report card. The report card includes resoit
the D-STEP for each subgroup in grades 3-8 an&-BlLstudent reading growth in DIBELS, district
attendance rate, district graduation rate, Adeqdately Progress status, as well as other infolonat
keeps the community stakeholders informed of stupiergress. Once completed, the district distribute
copies of the report cards to several businessesghout the community and school office. Thera is
link to the report card on the district’s websEach school board member receives a copy of thetrep
card. Finally, each fall the members of the TitRarent Committee and the Consolidated Application
Committee review the contents of the district répard so they can provide guidance to other
community stakeholders.

The district also prints off all students D-STERadand distributes it during the fall open house fust
week of school. The district superintendent, scleooihselor, principal, and teachers are all avislab
explain students’ results to parents with questions

Currently the elementary is in the process of dmiah a standards based report card. Our goaliseo
this form to provide more specific information tarpnts/guardians about their child’s progress again
the state content standards. We will also usenfeernation on the report cards to assess instmetial
guide curriculum development.

3. Sharing Lessons L earned:

The Wall Elementary School staff is very eagerttare what they have learned during professional
development and how they have implemented the gsmfeal development into the classroom. The
sharing of information occurs among elementarysttasms and with the Middle School and High
School. Those who teach do most of the sharingidwtaff meetings, during team meetings, staff
development days, at regional in-service meetiagd,with contacts they have accumulated throughout
their careers.

Because announcements can be sent out electrgnitalif meetings are reserved for curriculum
issues. During these meetings, the elementarystaff the time as, “Tough Nut to Crack” meetings
where we discuss those students who aren’t responalithe interventions covered during team
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meetings. During the “Tough Nut to Crack” meetingge staff members come with their experiences and
research to provide their expertise to the grouggathers who work with the struggling student(s).

This year is the first year the Middle School imdocting team meetings. The middle school staff
received training from our Kindergarten teachere Rindergarten teacher was chosen to provide this
training because she, as an instructional coachptwvided the initial training to the elementary

staff. The elementary staff has been working withmiddle school staff, providing guidance in haated
is used in the elementary school and how they camoate with each other and with the students’
families.

The strategies the elementary staff has learneel been relayed to the High School staff, speclficake
Special Education teachers and paraprofessioraerd of the students have received more apptepria
reading and math instruction due to the assistdrestaff provides each other. The elementary btef
provided professional development for some Higho®tBpecial Education staff when reading and math
instruction has become difficult.

Recently, the Wall School District took part inegjional staff development day with three neightaprin
school districts (Kadoka, Philip, and New Underwpdalring this time the staff shared activitiesttha
have been instrumental to our students’ successe $b the activities covered include, but were not

limited to the discussion of team meetings, readitgyventions, math interventions, and severabuer
instructional techniques.

The district staff is active in several organizai@and has many contacts throughout the state. The
elementary principal and district superintendemtralmany of the successful strategies at their area
principal and superintendent meetings. Wall Elemgnhas staff members who have held several
positions within the district, such as instructibo@aches, reading specialists, etc. In thoseipasitthey
have been part of several learning groups and kepein touch with several members of those grolips.
is not uncommon for staff members to be contadtealigh a distribution list. This communication
involves questions to the group about meeting d éa student, curriculum guestions, teaching
guestions, etc. The elementary staff also sendgumstions on these distribution lists when werare
need of assistance.

4. Engaging Familiesand Communities:

Wall Elementary School uses various methods tadekhe families and community members. First, the
families and community members are part of the Elgary Title | Parent Committee and the district’s
Consolidated Application Committee. The familiesaige regular communication from the

teachers. Community members are included with ther&ter Committee.

Federal regulations require that we include parantscommunity stakeholders with planning and
implementing programs paid for out of federal furilse parents/guardians and community are involved
with this process through the Title | Parent Coneitand the Consolidated Application Committee. The
Title | Parent Committee meets at least two timarsyear. At those meetings we discuss the Title |
program, how Title | is used to meet the needé@fstudents, and several activities that help osvkn

how we can better communicate with the parentsflimas and community. The Consolidated
Application Committee is similar to the Title | Rat Committee, but it provides insight into theasth

Title programs (Title Il Part A, Title Il Part D,iffe IV, etc). Even though some of these federabpams
are no longer funded, the district uses the aliondb continue with the activities.

Previously the elementary school sent home weeddystetters that included a summary of the weekly
classroom activities and activities families canndaen they work with their child. Each day the
elementary students take their BRAG books homthdee BRAG books teachers send home
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communication that may include activities studesats do at home to improve reading and math
skills. The BRAG books are also used to send haodeat work.

Finally, the district is in its second year of D&k&haracter. As part of that initiative, we have a
committee of community members who work with eatttento define several character traits, organize
school and community activities that promote golaracter, and act as a sounding board or
communicate with the rest of the district stakekodd

12



PART V - CURRICULUM AND INSTRUCTION 125Dz

1. Curriculum:

To ensure that the Wall students meet the statelatds the teachers indicate, on their lesson plans
which of the state content standards they are adithggwith each lesson. By identifying the content

standards in each lesson, it ensures that thedesaale helping students meet the requirementsdfio
Child Left Behind act. It also allows the teachtersrack their instruction for their curriculum ng@nd
it prepares the students for current and futuressssents.

The language arts curriculum addresses the “Big"F¥ reading instruction, spelling, writing, and
speaking. The mathematics curriculum centers osttdte content standards. Science curriculum Is bot
integrated into reading instruction and entailsdsaon activities. Social studies content is altegrated
into reading instruction. Each of the elementaagstooms has what we refer to as “Specials” where
students leave the classroom for music instrucpbgsical education, and art. Finally, due to our
incredible access to technology, the teachersratedgechnology into several areas of the currioulu

Wall Elementary School designates 115 minutes gefal reading and language arts instruction. In
reading, the staff addresses the “Big Five” of negdhstruction. The “Big Five” of reading instrumh

are Phonemic Awareness, Phonics, Fluency, Compsairerand Vocabulary. Each of these areas of
focus is included within the state content stanslafs the students get older, they focus less on
phonemic awareness or phonics. However, if duritepen meeting the teachers believe a student needs
phonemic awareness and/or phonics interventionsethreas are addressed. Writing, spelling, and
speaking are included in the “Big Five” of readingtruction.

Mathematics instruction centers on five strandsititddlude number sense, measurement, algebra,
statistics, and geometry. To ensure mastery, #feesnploys different methods of instruction. These
methods include cognitively guided instruction, theson activities, and several problem solving
activities.

Science standards are covered in a couple of Wéngs$, science is integrated into many reading
lessons. Students are exposed to science stavdaedsthey are grouped during leveled readers. Sever
extension activities in reading include scienceeenand nonfiction stories. The standards are also
covered using hands-on activities with our scidtitse

The social studies standards are also coveredghnaading instruction. Like the science standdtus,
social studies standards are taught through comehe texts, phonics readers, learning centeid/oa
the leveled readers. The social studies standaedsiso covered with additional periodicals purelas
for the library and classrooms.

The elementary classrooms are scheduled to attenthss one day per week. The students attendcmusi
and physical education two times per week. The bajtool Spanish teacher goes into each of the
elementary classrooms two times per week for lessarbasic Spanish. Each classroom is scheduled in
the elementary computer lab for keyboarding antrtelogy integration.

2. Reading/English:

Wall Elementary School employs instructional styeds in reading that is focused on scientificatiypéd
reading research. The reading instruction cover$Big Five” of reading: Phonemic Awareness,
Phonics, Fluency, Comprehension, and Vocabularg.staff uses several methods of instruction to
ensure that students become proficient readers.
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Wall Elementary addresses the “Big Five” severaysv@honemic awareness, phonics, and fluency are
addressed by the teachers through template aesivifinset and rime, phoneme segmentation, and
blending activities are introduced using visuakadch as unifix cubes, posters, and interactivieewh
boards. The elementary staff utilizes phonics resaded leveled readers to address reading

fluency. Comprehension is addressed when the didesd the main stories in the reading texts,
complete activities that are considered nonlinguigipresentations (flow charts, KWL charts, etc.)
Vocabulary readers and numerous vocabulary activiyts provide opportunities for the students to
increase their working vocabulary.

Once the significance of student literacy becamniacus of the staff, much attention was given to
what would be the best approach to reading instmucT he staff reviewed Dakota STEP data, Emetric
Data, student work, and national research to déteritow it was going to approach reading
instruction. The findings of the National ReadiranEl provided the staff with the information it ded
to pursue this approach. We believed that if weded our attention to the “Big Five”, our students
would be reading at or above grade level by the tiney completed third grade. As a staff, we though
that we could continue to focus on the “Big Five'grades four and five.

Once the staff agreed to the direction of readistyuction, we chose a reading series that wouddige

us with the materials necessary to completely ctheenecessary skills. After a review of several
samples, the staff chose a core series that walfdus raise the skill levels of our strugglingdess,
while providing us with activities that will alsdvallenge those students who excelled. Through ¢laesy
staff members have reviewed scores of supplemeratdrials and we have integrated some into the
curriculum so the needs of struggling studentsbeaaddressed as well as those who achieve at a high
level.

3. Mathematics:

Mathematics is taught in the classrooms by eadhsraMathematics instruction centers on five stsan
number sense, measurement, algebra, statisticgiemmaetry. To ensure mastery, the staff employs
different methods of instruction. These methodite cognitively guided instruction, hands-on
activities, and a lot of problem solving activities

Like the other disciplines the staff consulted theeirriculum maps, assessment results, the statero
standards, and the curriculum and achievement atdadrom the National Council of Teachers of
Mathematics, the staff chose a math series thgtitbkeved would best serve the students. The
elementary staff worked very closely with the Mil@chool staff and High School staff during the
selection process. After about a year of explorihg,elementary school selected Houghton Mifflintsis
main math series.

In addition to the selection process for materidls,elementary school took part in the South Dakot
Counts project from the Technology and Innovatiotdtucation (TIE) office in Rapid City. South
Dakota Counts is a focused statewide professiomaldpment program designed to build broad-based
expertise and leadership for improving elementaayhematics instruction. The school sent a teacher
leader who received extensive training. Upon rangithis training, the teacher leader provided
additional in-service training to the rest of theneentary staff.

The training our teacher leader provided enhantednathematics instruction in the elementary
school. Instead of strictly working from the textlis and workbooks, the teachers have moved into
teaching problem solving strategies through cogeliyi guided instruction. Cognitively Guided
Instruction (CGI) increases teachers’ understandfrtge knowledge that students bring to the math
learning process and how they connect that knowl@dth formal concepts and operations. Now the
staff provides several opportunities for studeatsdnnect their previous learning during probleiwisag
activities. Students are given opportunities teldig their work and thought process through various
manipulatives and technology.
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Finally, the elementary staff has begun addressingathematics program to replicate what is done
during reading. In addition to the whole grouptinstion, the teachers have differentiated accortbng
the needs of students. This differentiated instnadt carried out via flexible groups, adjustedading
to the needs of students in the classroom. Asttlikests grow and respond to interventions, groups a
adjusted and instruction continues to focus omters of each student.

4. Additional Curriculum Area:

The mission of the Wall School District 51-5 issimpower all students to fully develop their potaintd
succeed in an ever-changing world. As technologynsjor aspect of this, the Wall School Distrias h
spent a lot of time and money on technology equigraad training. The students in grades 6-12 are pa
of the one-to-one laptop initiative where each stitdn those grades has a laptop assigned to him/he
throughout the school year. In order for the diaffrepare for this venture, every staff membehen
district received staff development to prepare the@mmplement technology into the content areas.

Although the elementary students (K-5) are not phthe one-to-one initiative, the elementary sdhas
1.5 students per computer. The K-5 classroomssaigraed specific times throughout the week in which
they participate in various technology activitieshe students in grades K-2 receive introductory
activities into the computer. The students in gea@l® concentrate on using technology to gain
knowledge and become proficient in keyboardingskil

Grades four and five utilize technology extensiv&lgme of the activities they take part include
developing power-point presentations to enhanclepogaentations. The students use word documents to
produce a South Dakota history book. The Intemesed extensively for research and documenting
sources. Several lessons require the studentyébogespreadsheets to document data for science
experiments.

Within the South Dakota technology standards mpeeiglized topics are covered under the Math,
Language Arts, Science, Social Studies, and tlee Tike elementary staff integrates technology timéo
content areas by encouraging students to complgiegvassignments for English, science, and social
studies. As part of these activities, the studefiemn use technology to edit writing assignments,
researching essay topics, finding resources, aredezt.

Changes and advances in technology require thecakany staff to stay up-to-date with current treimds
education as they relate to technology. In tura dtudents benefit from the teachers’ knowledge in
several different ways, including but not limitedtéacher modeling, teacher/student interactioth, an
student collaboration which then leads to the sitgl@bility to use technology independently.

5. Instructional Methods;

Wall Elementary believes that all students camrle@he elementary staff also believes that all estisi
can be proficient in Reading/Language Arts and Matldictated in the No Child Left Behind Act. To
achieve this vision, the elementary staff implersesarious methods of instruction. Throughout the
school day, the elementary staff employs the reaetiing strategies (identified by Robert Marzama) a
teaching styles (identified by Eggen and Kauchagiropriate for the objective and that meet thelsee
of the students.

Today’s students come to school with a wide rarfgexperiences and learning styles. The elementary
staff has taken part in staff development that esklrd the different teaching styles and teaching
strategies. During the staff development activitiesstaff has consulted with the presenter whidgy t
prepared lessons that entailed using the newindéebstrategies.
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Additionally, by analyzing assessment data thehte@care then able to pinpoint the students whinare
need of intensive interventions. It is very comniofind students engaged in several activitiesnals
group or one-on-one settings receiving attentidresk settings allow the teacher assigned to fidd an
employ numerous interventions such as taped tieigislighted texts, and classroom material at the
student’s reading level, and the like.

The team (grade level) meetings are where the eltamestaff plans appropriate interventions beyond
the initial classroom instruction. The collaboratinf classroom teachers, special education teaeiners
paraprofessionals, and Title | teachers and pafegsmnals determines appropriate interventions and
who is best able to put the interventions intoactWe believe that this approach ensures that the
students with the biggest needs receive instruétam the teacher most qualified to support him/her

6. Professional Development:

The Wall Elementary School staff works with the Kigchool staff, Middle School staff, school
administration, school board, and community with pinofessional development process. The major
driving force that determines the professional tigyment activities comes from the data retreatante
meetings, and other classroom assessments.

During data retreats we thoroughly examine the B3 EP results, Dakota Assessment of Content
Standards (DACS) attendance results, disciplineesand survey results. From the Emetric site
(https://solutions1.emetric.net/sdsfeand DACS summary print outs, the staff takes athge of the
information provided. At the Emetric site, we comgdata for students, classes, and schools from one
year to the next. We are able to consult our culwim maps and determine why students may have
scored lower on one standard than another. DAG@®vallis to uncover which of the state standards need
additional attention. Attendance reports, discgliaports, and survey results from student, paagiat,

staff surveys often clarifies how the learning asptoere can be improved.

Team meetings help us uncover professional devedaprmeeds throughout the school year. Through the
analysis of day to day assessments (DIBELS, therdehapter tests, and/or regular classroom
assignments) the team members frequently notettimights about how professional development can
make them stronger teachers.

The school’'s approach to reading is the best exawifghow professional development has improved
student achievement. As part of the South DakotalRg First Initiative, the elementary staff reezlv
professional development from several sources.rfguhese activities staff was in-serviced in
scientifically based reading research, the “BigeFiwm reading, and how to effectively conduct team
meetings. The results of this training have beasetl on DIBELS assessment, DACS, and Dakota STEP
results, an increase in reading and math achieviei@arte the purpose of the team meetings is to
identify and plan for individual student needs, tb@mn meetings is a major factor in the increase of
student achievement, specifically 100% of the 28ddring advanced and proficient on the Dakota

STEP.

7. School Leadership:

The Wall School District leadership team is differ&om mos. Due to budget restraints, the leadersh
team is made up of the superintendent, principel lusiness manager. The superintendent’s duties
include: school superintendent, 7-12 principal &84d director. The Principal’s duties include: K-6
principal, Big White (the district’s country schy@lrincipal, and federal programs director. Theitess
manager provides additional administrative dutiethe absence of either the superintendent and/or
principal.
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The superintendent and principal have divided th# ®r evaluation purposes. Since the elementary,
middle school, and high school share personnetldmaentary principal evaluates those teachers who
work with elementary students, while the superidet evaluates those individuals who only work with
middle and high school students and some classfaftl The business manager supervises the day to
day activities in the district office as well asatyates some classified staff.

Strong communication within the leadership teawitd to the success of a school. The Wall School
District leadership team frequently meets witlstesff and each other to collaborate on the diraabio
the district. The open and frequent communicatias fiesulted in a strong collaborative culture & th
school.

The leadership team supports the teaching stafiginy ways. To provide time for teachers to focus on
instruction, it is very common to see the principalthe playground for recess supervision. Thecjpal
and superintendent monitor the lunchroom so thi&édne can be spent planning and carrying out
learning activities. Common plan time is arrangethe daily schedule to allow for peer

collaboration. Finally, to promote fidelity to stafevelopment opportunities, it is very commoneée s
one or more members of the leadership team takangp staff development with the district’s teache
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: (Test: Dakota STE
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Proficient and Advanced 100 89 93 93
Proficient 25 11 12 13
Number of students tested 16 18 16 17
Percent of total students tested 100 100 100 0 10

Number of students alternatively asses

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced

Proficient

Number of students tested 6 5 5 6
2. African American Students

Proficient and Advanced

Proficient

Number of students tested

3. Hispanic or Latino Students

Proficient and Advanced

Proficient

Number of students tested

4. Special Education Students

Proficient and Advanced

Proficient

Number of students tested 2 2 1
5. English Language L ear ner Students

Proficient and Advanced

Proficient

Number of students tested

6. White Students

Proficient and Advanced 100 87 93 93
Proficient 31 13 13 13
Number of students tested 13 15 15 15
NOTES:

12SD2

Apr

86
14

100

21

94

17

18
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grad3Test: Dakota STE

Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

Proficient and Advanced 100 89 81
Proficient 62 56 31
Number of students tested 16 18 16
Percent of total students tested 100 100 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced

Proficient

Number of students tested 6 5 5
2. African American Students

Proficient and Advanced

Proficient

Number of students tested

3. Hispanic or Latino Students

Proficient and Advanced

Proficient

Number of students tested

4. Special Education Students

Proficient and Advanced

Proficient

Number of students tested 2 2 1
5. English Language L ear ner Students

Proficient and Advanced

Proficient

Number of students tested

6. White Students

Proficient and Advanced 100 93 100
Proficient 69 53 27
Number of students tested 13 15 15
NOTES:

12SD2

Apr Apr
94 86
7 19
17 21
0 10 100
1
5
6 9
4
93 94
17 22
15 18
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: : Test: Dakota STE
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient and Advanced 89 93 81 85 90
Proficient 33 12 6 11 30
Number of students tested 18 17 16 19 10
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced

Proficient

Number of students tested 5 7 6 9 6
2. African American Students

Proficient and Advanced

Proficient

Number of students tested

3. Hispanic or Latino Students

Proficient and Advanced

Proficient

Number of students tested

4. Special Education Students

Proficient and Advanced

Proficient

Number of students tested 2 1 1 3 1
5. English Language L ear ner Students

Proficient and Advanced

Proficient

Number of students tested

6. White Students

Proficient and Advanced 88 88 79 88 80
Proficient 36 14 7 13 20
Number of students tested 16 16 14 16 10
NOTES:

12SD2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: : Test: Dakota STE
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient and Advanced 94 88 81 95 100
Proficient 33 38 19 21 40
Number of students tested 18 17 16 19 10
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced

Proficient

Number of students tested 5 7 6 9 6
2. African American Students

Proficient and Advanced

Proficient

Number of students tested

3. Hispanic or Latino Students

Proficient and Advanced

Proficient

Number of students tested

4. Special Education Students

Proficient and Advanced

Proficient

Number of students tested 2 1 1 3 1
5. English Language L ear ner Students

Proficient and Advanced

Proficient

Number of students tested

6. White Students

Proficient and Advanced 94 81 79 100 100
Proficient 38 38 14 25 40
Number of students tested 16 16 14 16 10
NOTES:

12SD2

21



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: !Test: Dakota STE
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient and Advanced 94 80 83 89 95
Proficient 12 13 33 56 24
Number of students tested 17 17 18 9 18
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced

Proficient

Number of students tested 7 9 8 2 8
2. African American Students

Proficient and Advanced

Proficient

Number of students tested

3. Hispanic or Latino Students

Proficient and Advanced

Proficient

Number of students tested

4. Special Education Students

Proficient and Advanced

Proficient

Number of students tested 1 1 3 1 1
5. English Language L ear ner Students

Proficient and Advanced

Proficient

Number of students tested

6. White Students

Proficient and Advanced 93 80 87 75
Proficient 13 13 40 25
Number of students tested 15 15 15 7 16

NOTES:

12SD2



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: !Test: Dakota STE
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient and Advanced 94 94 78 100 89
Proficient 41 27 22 67 21
Number of students tested 17 17 18 9 18
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced

Proficient

Number of students tested 7 9 8 2 8
2. African American Students

Proficient and Advanced

Proficient

Number of students tested

3. Hispanic or Latino Students

Proficient and Advanced

Proficient

Number of students tested

4. Special Education Students

Proficient and Advanced

Proficient

Number of students tested 1 1 3 1 1
5. English Language L ear ner Students

Proficient and Advanced

Proficient

Number of students tested

6. White Students

Proficient and Advanced 93 93 80 100
Proficient 40 27 27 38
Number of students tested 15 15 15 7 16

NOTES:

12SD2



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 94 87 85 88 90
Proficient 23 11 17 20 20
Number of students tested 51 52 50 45 49
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asss 0 0 0 0 1
Percent of students alternatively assessed 0 0 0 0 5
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 89 66 68 88 82
Proficient 11 14 5 17 4
Number of students tested 18 21 19 17 23
2. African American Students

Proficient and Advanced 0 0 0 0 0
Proficient 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient and Advanced 0 0 0 0 0
Proficient 0 0 0 0 0
Number of students tested 0 0 0 0 0

4. Special Education Students
Proficient and Advanced

Proficient

Number of students tested 5 4 5 4 6
5. English Language L ear ner Students

Proficient and Advanced 0 0 0 0 0
Proficient 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient and Advanced 93 85 86 92 83
Proficient 26 13 20 23 20
Number of students tested 44 46 44 38 44
NOTES:

12SD2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient and Advanced 95 20 79
Proficient 44 40 23
Number of students tested 51 52 50
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 94 76 68
Proficient 38 37 21
Number of students tested 18 21 19
2. African American Students

Proficient and Advanced 0 0 0
Proficient 0 0 0
Number of students tested 0 0 0
3. Hispanic or Latino Students

Proficient and Advanced 0 0 0
Proficient 0 0 0
Number of students tested 0 0 0

4. Special Education Students

Proficient and Advanced

Proficient

Number of students tested 5 4 5
5. English Language L ear ner Students

Proficient and Advanced 0 0 0
Proficient 0 0 0
Number of students tested 0 0 0
6.
Proficient and Advanced 95 88 86
Proficient 47 39 22
Number of students tested 44 46 44
NOTES:

12SD2

95
24
45
0 10

88
29
17

97
30
38

89
24
49
100

95

23

97
31
44

25



